
Select student learning opportunities
Identify what part of encounter to focus on
Observe selected skills
Advise how to focus history and exams
Set time limits; explain focus of visit

Provide brief patient background before
encounter
Observe and listen 

Focus
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Ambulatory Care
Precepting

Establish ground rules - how to
address/introduce student, procedure for
absence, office hours
Review office policies & procedures -
attire, scheduling, layout, EMR
Discuss practice features - office flow,
patient population, special interests
Suggest best time to ask questions
Tailor students' experiences to their level 

Orient & Plan

Encourage reflection and self-directed
learning
Provide feedback - reinforce what was done
well, correct errors
Include feedback on time management,
reflection, and self-directed learning
Ask students for one takeaway for each
patient encounter

Debrief

Allow more independence as skills improve
Add opportunities for advanced history
taking, patient education, motivational
interviewing

Plan Next Steps
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